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CHAPTER I
THE PROBLEM AND DEFINITION OF TERMS
Probably every generation has felt the impact of
change and the distress that accompanies it, but today's
youth are growing up in a more threatening and stressful
situation than ever before.

Even rapid conununication

can assume a threatening role in that people are kept uneasy with news of international tensions, economic distress,
space explorations, etc.

Because of the world's unrest and

violence, with its increasingly unstable family life and
increasing divorce and delinquency rates, teachers should
use every available means to give youth the security and
support needed to deal adequately with the world they face.
Mental health has often been described as the
nation's number one health problem, the prediction being
that one out of every twenty students in our classrooms
will spend some time in a mental hospital.

The cure of

mental ills must be left to specialists, but teachers
can help from the standpoint of prevention and early
diagnosis.

The growth of mental health is a positive

quality taking place in association with intellectual
and emotional development.
the school.

As such, it is a function of
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I.

DEFINITION OF MENTAL HEALTH

Mental health has been defined as the ability to adjust satisfactorily to the various strains we meet in life,
mental hygiene as the means
ment.

we

take to assure that adjust-

Mental health is really a goal for living as it in-

volves the physical, mental, and emotional phases of adjustive behavior including socially considerate behavior.
It is a reflection of the total well-being of the individual
who can face life with self-acceptance, self-confidence,
and self-reliance.

To show that mental illness and mental

health is a matter of degree, Bullis (9:17) would have us
picture graphically the wide range in mental health with
deepest black representing the absence of mental health and
pure white representing perfect mental health.

Most people

are somewhere in the gray shades between the two extremes,
and probably nobody would be in the white area.

The fol-

lowing are his "Shades of Gray" traits (9:20-22):
Darkest Gray
Decidedly unsocial and withdrawing
Daydreams constantly, lives in a make-believe world
Often is suspicious, prejudiced, and hostile
Unhappy and deeply depressed much of the time
Often shows sadistic and delinquent tendencies
Has no real friends
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Constantly believes others are against him
Frequently jittery and nervous
Shows illogical and sometimes irrational thinking
Too tense, unable to relax
Overanxious in everything he attempts.
Shows obvious signs of sex maladjustment
Always dependent on someone else
Feels grossly inferior to everyone
Frequently shows fear
Does not accept his emotional weakness
No insights regarding his frequent emotional conflicts
Has no worthwhile hobby interests
Lacks faith
Dark Gray
Oversensitive--tends to withdraw
Has frequent temper tantrums
Moody--becomes emotionally upset easily
Finds it difficult to keep friends
Becomes lost in daydreams easily
Is uncooperative most of the time
Has difficulty in making decisions and accepting
responsibility
Decidedly shy or timid
Displays intolerance and hostility
Frequently feels that others are against him
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May show signs of sex maladjustment
Illogical in his thinking
Frequently acts fearful
Shows many signs of nervousness
Shows-off too much
Seems overanxious a great deal
Is dependent upon others
Becomes jealous easily
Has an inferiority complex--becomes easily dis•
couraged--poor loser
May have a superiority complex
Has little regard for personal or property rights
of others
May show delinquent tendencies
Cannot seem to relax--has no sense of humor
Often is overly critical--quarrels frequently
Finds difficulty in keeping emotional drives in
balance
Has little faith
Light Gray
Fairly well adjusted to life
Meets unexpected change with little upset
Makes and keeps friends fairly well
Shows occasional signs of severe prejudice and
hostility
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Makes decisions and accepts responsibilities without great difficulty
Shows he is a fairly good loser
Generally meets success modestly
Seldom acts nervously and relaxes quite well
Is generally willing to compromise

Seldom becomes jealous
Occasionally has emotional conflicts which upset
him
Generally brings fear out into the open
Is fairly considerate of the rights of others
Is not often discouraged
Cooperates quite well with others
Faces unpleasant experiences without too much
hesitation
Concentrates fairly well and has good work habits
Learns from his emotional mistakes
Keeps his emotional drives in fair balance
Has fairly good hobby interests
Has a well-rounded faith
Realizes and accepts most of his emotional strengths
and weaknesses
Lightest Gray
Shows excellent adjustment to life
Meets unexpected change as a great adventure
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Has a great many sincere friends
Profits from experiences and emotional mistakes
Makes decisions and accepts responsibilities with
ease
Brings the few fears he has out into the open
Loses gracefully and meets success modestly
Shows great enthusiasm
Confident--not easily discouraged
Cooperates well with others and makes compromises
when necessary
Concentrates very effectively and has good work
habits
Is unprejudiced and scarcely ever jealous
Relaxes with ea!Eand has an abiding sense of humor
Is very considerate of personal and property rights
of others
Is sympathetic toward those less fortunate
Has worthwhile avocational activities
Keeps his emotional drives well in balance
Realizes and accepts his own emotional strengths
and weaknesses
II.

RELATIONSHIP BETWEEN LEARNING AND MENTAL HEALTH
Learning and mental health are intimately inter-

related.

Learning contributes to mental health through
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building self-esteem as well as developing skills to deal
more effectively with problems.

It is the job of the school

to help the child learn and thus gain in self-confidence
through success.

When the child has experienced success

in learning, he is more able to deal with inner tensions.
Conversely, learning difficulties are significant
from the mental health standpoint because they can be
emotionally harmful.

These learning difficulties may be

one reason school is one of the principal areas of maladjustment for some children.

Sometimes these learning dif-

ficulties are an added burden to one who is already experiencing trouble in other areas.

Thus the teacher who

is doing a poor job of helping children to learn is harming
their mental health.
If the child is experiencing difficulty even though
he has the necessary intellectual capacity to learn and
the subject matter is appropriate to his maturity level,
we need to look for other blocks to learning.

It is im-

portant to determine if there is a physical basis for the
difficulty.

Poor vision, hearing loss, chronic illness,

etc., have a serious effect on learning ability.
On the other hand, the child's mental health af•
fects his learning ability.

A child with self-acceptance,

self-confidence, and self-reliance is much more efficient
in learning situations.
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If a student is having difficulty out of proportion
to his ability, the problem is often due to emotional blocks
or disturbances.

Some of the factors causing emotional

blocks may be general feeling of anxiety, sibling rivalry,
inconsistent or incompatible standards between parents or
between home and school, rejection at home, low feeling of
self-worth, lack of self-acceptance, poor teacher-pupil
relationship, etc.

Thus, mental hygiene factors affect the

child's learning ability and his learning experiences in
school affect his mental health.

III.

THE PROBLEM

The purpose of this study was to obtain information
concerning (1) the meaning of mental health as it relates
to elementary school children, (2) the relationship between
mental health and learning, and (3) ways in which the elementary classroom teacher can affect mental health.

IV.

DEFINITION OF TERMS USED

Catharsis.

This term is used to describe the action

of a person who is pouring out an account of things troubling
him.
Frustration.

This is anxiety resulting when an

individual's basic need cannot be met or where progress
toward a goal is blocked.
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iroup.

This is a group of children approxi-

mately the same age, with common interests and ideas.

Piojectiye technigyes.

This refers to the technique

of testing or appraising an individual's personality on the
basis of his behavior in ambiguous situations.

V.

ORGANIZATION OF THE REMAINDER OF THE PAPER
The remainder of the study will be arranged in the

following manner.

Chapter II will discuss the means of

understanding children through the knowledge of scientific
principles affecting human development.

It will show how

the concept of developmental tasks and adjustment mechanisms help explain child growth and development.
Next, the understanding of children through factual
information of the individual child will be discussed,
with a listing of the tools and techniques used (Chapter
III).

This will be followed by Chapter IV, which explains

how creative and expressive arts may serve as projective
techniques to understanding children.

Lastly, the mental

hygiene approach to teaching, in Chapter V, will show the
effect of the teacher's personality on the classroom climate,
the pupil-teacher relations, and the interpersonal relationships of students with peers.

Also, the way in which

the school curriculum can be used as a means of promoting
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mental health and some child-centered problems will be
discussed.
Chapter VI will be a sunnnary of the literature reviewed and conclusions from the study.

CHAPTER II
UNDERSTANDING CHILDREN THROUGH KNOWLEDGE OF THE
SCIENTIFIC PRINCIPLES AFFECTING HUMAN DEVELOPMENT
As a basis for understanding children, teachers
need to know the sequence of physical, intellectual, emotional, and social development.

Growth is an extremely

complex process, the various aspects of which are intricatily interrelated.

Within the general pattern of growth

there is a wide range of individual differences, each
child having his own pattern of development.

The concept

of developmental tasks contributes to understanding the
key forces directing the child growth and development.
Coleman summarizes the concept of developmental tasks

(10:89):
At each stage of development there are certain
fairly specific tasks--skills, attitudes, understandings--which are appropriate to that level of maturity
and which society expects the individual to master at
that time. Major tasks of infancy and early childhood,
for example, are learning to walk and talk. During
middle childhood the tasks of mastering schoolwork, of
learning to get along with others, and of taking responsibility come to the fore. During adolescence
the tasks of establishing a mature sense of identity
and preparing for work and marriage are of crucial
importance.
If these tasks are not mastered at the appropriate
stage of development, the individual may be at a serious disadvantage in making subsequent adjustments . . . •
Underlying the apparent diversity of these specific
tasks we can see certain general tasks common to all
stages of development. These general tasks focus around:
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1. Achieving a realistic frame of reference, with
healthy attitudes and accurate assumptions about
self and environment.
2. Developing essential competencies, including
physical, intellectual, emotional, and social skills.
3. Learning about problems likely to be encountered
and about the preparation necessary for dealing with
them successfully.
Children of different ages meet these general tasks
in different ways, but each at his own level needs to
broaden his horizons and develop physical, intellectual,
emotional, and social competencies to be ready for the
tasks of the ensuing period and to grow toward personal
and social maturity.

The concept of developmental tasks

is important in forming school policies and procedures as
well as in developing a good curriculum.
Once we determine the stages of development through
which children pass, and the tasks concomitant with
each stage of development, then we can rebuild a sys•
tem of education which will maximize the healthy
growth and integration of emotional, social, and intellectual aspects of each child--a system of education which will foster mental health (2:89).
Most school systems are now aware of the concept
of readiness for learning and do not attempt to teach a
subject or skill before the child's nerves and muscles
are ready to respond adequately and he has an adequate
background of experience.

Poor learning situations are

often reflected in forms of restlessness, disorder, or
fighting.

Because school occupies such a major area in a
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child's life, the tension arising in the classroom can
create conflicts in the child's activities on the playground, at home, etc.

When there is resistence or apathy

to a portion of the curriculum, it may be an indication of
poor timing.
Accordingly, teachers should be aware of what constitutes healthy development as well as know the needs
which must be met in order to have healthy development
take place .
• • . In general, growth in any area is healthy when
it moves the individual toward fulfillment of his potentialities as an individual and as a group member .
. • . There seem to be certain broad trends that
characterize healthy development in any society-•
trends toward self-direction, a reality orientation,
expanding knowledge of oneself and one's world, competency in the various areas of living, mature heterosexuality, a positive morality, and other-centeredness (10:106).
Also much has been written about what constitutes
good adjustment.

The following seven facts of adjustment

are generally described as desirable.
1.

Maintaining an integrated personality

2.

Conforming to social demands

3.

Adapting to reality conditions

4.

Maintaining consistency

5.

Maturing with age

6.

Maintaining an optimal emotional tone

7.

Contributing optimally to society through an
increasing efficiency (15:108).

-
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On the other hand, teachers need to remember that
behavior is caused and is being influenced continually by
many complex and interrelated forces.

Personal and social

behavior can be understood in terms of goals and goalseeking behavior.
People are affected by sheer physiological needs,
such as the needs for oxygen and food. They are also
driven by the social needs, such as the need for esteem
of others, and the need to dominate. Along with these,
there is the powerful need to think well of ourselves.
One further group of needs might be termed the creative
or manipulative needs. These needs are concerned with
securing interesting results, sometimes frivolous,
sometimes of a serious nature, as in the need for
achievement • • . .
Needs never act separately but always in a complex
pattern. Two needs may reinforce each other or may
conflict. Some needs (the need for esteem) may be completely free to operate only when more basic needs (the
need for water) are partially satisfied (32:512).
Maslow suggests that the basic needs are physiological, safety, love, esteem, and self-actualization.

He

states that these needs are related to each other in a
heirarchy from the most basic biological needs to the need
for self-actualization, representative of the higher development of the personality {27:43).
Efforts to meet needs are often blocked, causing
frustration, which yields to rational problemsolving when internal demands have been harmonized
with external reality. When disapproved feelings
have been repressed into the unconscious, however,
behaviors induced by frustration are inappropriate
because based on limited perception. In such cases,
one is likely to habituate certain behaviors, called
the ego-defensive mechanisms, which relieve the immediate tension, but do not solve the problem and
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usually create new ones. Several of the common mechanisms are fantasy, regression, rationalization, substitution, compensation, sublimation, and various forms
of indirect aggression.
Since all persons experience some thwarting, adjustive mechanisms are found in the lives of all normal
people.

The individual having serious adjustment dis-

orders relies on defense mechanisms to the degree that it
dominates his life or removes him from effective relationships to the world about him.

The common mechanisms of

denial, escape, a.nd shift or substitution serve a useful
purpose as a symptom of difficulty, as a means of reducing
tension, satisfying motives, and resolving conflicts.

They

have integrative values when they serve long-range objectives.

It is important that children be allowed to solve

their own problems so that they will know how to meet and
solve problems as they grow older.
All of the many factors that shape lives influence
the child's school behavior.
portant influence on behavior.

Emotions constitute an imThe child is born with only

very general emotional reaction tendencies.

The pattern of

emotional response an individual develops is determined in
part by his constitutional make-up, his early training, the
social climate in which he lives, and his frame of reference.
Depending on these factors, his emotions may be positive
or negative, balanced, or unbalanced, constructively
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channeled or suppressed, healthful or damaging (10:343344).
Fortunately, most school children are mentally
healthy and able to look at themselves realistically.

They

have a good estimate of their abilities and are fairly accurate in their judgments of other people's motives.

They

recognize the possible consequences of their actions, not
only having guilt feelings about their misdeeds but also
trying to get rid of their guilt by making amends or accepting their punishment.

Emotionally healthy people have

a sense of the future and are able to postpone present
gratification for some future goal.

All adults and chil-

dren at some time show irrational defense mechanisms, display some inappropriate emotion, are confused by some aspect of reality, or show other signs usually associated
with mental illness--but they are able to cope with the
problem in safe limits (33:17).
Emotional problems beyond the range of the normal
show themselves in many ways--sometimes in unusual
personality patterns, sometimes in learning difficulties, sometimes in disciplinary problems •
. • • Many disturbed children display strong anxiety.
They hold tense postures, speak in quavering voices,
perspire profusely, and regard adults fearfully. Some
disturbed children, however appear "deadpan" stolid.
Others get carried away by surges of hate, fear, or
affection. Their emotional expression is often inappropriate.
Another sign of mental illness is loss of contact
with reality • • • • They seem to be uncomprehending,
unhearing, vacant.
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. . • Some sick children show withdrawal .
• • • Most unstable children are unhappy, sullen, or
drawn-faced •
• • • A number try to overcome this burden by seeking
excitement. They seem overstimulated, and their appetite for wild fun is almost insatiable, with perilous
disregard for danger.

A number of disturbed children are excessively
talkative as though some inner pressure drove them
on. • • •

In a few cases, the chief symptom is a low energy
level.
The Poor Learner
Emotional problems often manifest themselves as
learning difficulties. The troubled child may have an
emotional block to learning at the level of his ability
or he may be able to learn but he may be unable to give
back the information in speech or writing • • • •
Misbehavior bespeaks emotional disturbance when it
shows the following characteristics:
1.

The behavior has a peculiar compulsive or
driven quality.

2.

The behavior has a quality of soliciting
punishment.

3.

The misbehavior is accompanied by inappropriate,
intense emotions.

4.

The misbehavior itself is inappropriate to the
age level or the situation.

5.

In some cases, there is a consistent pattern in
which offenses are followed by intense remorse,
which seems to be quickly forgotten because
soon there are additional offenses and further
remorse (33:17-19).

Unhealthy personality development is summarized in
the following way:
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Three common types of unhealthy personality development are (1) fixation, in which developments are arrested at some immature level; (2) regression in which
the individual goes backward to an earlier and "safer"
level of development, and (3) distortion, in which
development is toward faulty goals (10:96).
If we could understand the processes by which the
child's emotions and emotional attitudes have been formed,
we might have insight into his difficulty in social adjustment.

When teachers notice that a child's emotional pat-

terns are immature and disruptive they can help the child
take steps to improve them by helping him understand and
accept his emotions, showing him ways to express them constructively, and accentuating those that are positive rather
than negative.
Sometimes emotional disturbances hinder learning.
Whenever a child is having unusual difficulties in school,
out of line with his abilities, an emotional block may be
involved.

Once the problem is diagnosed as emotional,

measures need to be taken to resolve the emotional conflict.

General anxiety, sibling rivalries, and unsatis-

factory relationships to teachers contribute to learning
difficulties in school.
Motivations, likewise, shape the child's life and
influence his behavior in school.

Children have within

them the drive to explore or learn, and the school can
capitalize on this by having the curriculum take into
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account the child's natural interests and motiva.tions.
Children have a drive to identify with others.

This

identification with a model involves a great deal of deep
emotion and can become a prime factor in motivating human
behavior.

It is important that teachers recognize and

understand the identifications the child brings to school.
The teacher can take advantage of the child's desire to
identify by encouraging him to identify with models who
exemplify the basic values of American culture.

He can

also be encouraged to identify with school values relevant
to his situation.

Often the student will identify with

the teacher if the teacher-image does not conflict with
that of his ideal.

Children have a natural desire for

participation in things they feel are important.

Social

participation is a strong source of motivation.

Children

learn readily by planning with the teacher, evaluating
their own work, and making plans for improvement.

These

examples show motivation really comes from within the individual.

It is related to or dependent upon the indi-

vidual's perception of the situation.
In addition to the influences already mentioned,
the individual's physical inheritance can affect his
learning.

Children whose bodies are judged unfavorably

need special support and understanding.

If they know
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that the teacher likes and respects them, they may gain in
self-esteem.

This gain in self-esteem may help them have a

more positive relationship with peers.

Similarly, the child's

behavior and attitudes toward learning are affected by
parental attitudes, religious and cultural background, home
atmosphere, sibling relations, and general social environment.
When teachers are aware that a child is at a disadvantage because of some special handicap or disability,
they will be more understanding of his actions.

Further-

more, they will try to help him before he becomes a serious problem.

For that reason, it is important to set up

an emotional atmosphere in which all children are accepted.

CHAPTER III
UNDERSTANDING CHILDREN THROUGH FACTUAL
INFORMATION ABOUT THE INDIVIDUAL CHILD
In the elementary school, the classroom teacher may
use many methods of studying and working with children.
To discover a child's problem, the teacher may need to
carry on a careful, intensive, and extended study.

An

important part of child study can be done with tests, but
non-test data is also needed because tests do not answer
all questions teachers ask about children.
For example, when the teacher needs to know about
the learning levels of his pupils, he may combine information from test scores with information obtained by observation, by other teachers• anecdotes, etc.
need answers to such questions as:

Teachers

How does this child

feel about his peers and the adults at home and at school?
How do other children feel about him?
goals?

Does he have unmet needs?

What are the child's

Some methods of obtain-

ing factual information about the child follow.
Incidental

gbservatipn.

This is a basic method of

obtaining information, but the observations may or may not
be accurate, depending upon the skill and sensitivity of
the teacher making them.

This method has value, however,

in that it presents the problem in a setting.

The notes
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should include the date and the place or circumstances
under which the observation was made.
Cumulatiye records.

One of the most obvious aids

to understanding the child is the cumulative record, an
account of the child's school history.

The records fur-

nishing the most helpful information are the health history,
anecdotal records, progress reports, personal history questionnaires, and tests.
Interyiew

Q.t:.

conversation

nth .th&. ghild.

One of

the best ways to understand a child is to listen to him.
This helps the child feel that he is important and acts as
a catharsis to relieve anxiety.

Through listening the

teacher may gain insight as to how the child really feels.
The teacher can also learn about a pupil through

™

eyaluations such as interpersonal remarks of pupils

in a class, observing social adaptation, or the construction
of sociograms.
Basic

assets c;,heck

li.§.t..

The basic purpose of the

cheek list should be to identify the assets and liabilities
of a child in the light of his total behavior pattern so
that these will be judged on the continum of his behavior
pattern rather than with the qualities of other children.
The basic assets serve as a rough screening agent in
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identifying individuals who need help.

It is important to

know the potential of each student and to help him use his
abilities to the fullest extent, but it is also important
that some students are not continually challenged beyond
their ability to accomplish.

Many times disciplinary

problems result from the inability to correlate satisfactorily ability and performance levels.
~

stpdy.

This is a summary of findings of all

persons taking part in the study of a child.

Such studies

may continue over a period of months or even years.

The

main value of the case study for the teacher is that it
presents the important facts in an orderly fashion and
allows the teacher to formulate a plan for using them in
understanding and helping the pupil.
Hsmu::, yisit.

This opportunity to view a part of

life the child experiences outside of school should provide a better understanding and appreciation of the child's
behavior within the school.

The teacher will wantto note

the emotional tone of the home, the leisure activities
that seem to be available, the socioeconomic level of the
neighborhood, etc.
Teacher-patent conferenceg.

This conference serves

as a tool to understanding the student whether the
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conference is for the purpose of reporting pupil progress,
a means of getting acquainted, or a means of exchanging
information between parents and teachers.

Scatteriram.

This is a chart or graph showing re-

lationship between ability and achie•vement.

It may serve

as a rough screening agent in identifying individuals who
need help.
Standardized tests.

These tests are an objective

way of measuring intelligence, skills, achievement, knowledge, interests, personal-social adjustment, and specific
aptitude.

They have value if their strengths and limita-

tions are realized.

These tests may help the teacher to

interpret the child's needs to his parents.
One of the important outcomes of the individual
study is that as teachers understand children and their
values they tend to improve the educational offerings of
their classroom.

The teacher becomes aware of multiple

reasons for behavior, tends to reserve judgment, and thus
deals more intelligently with problems.
not taken as a personal affront.

Misbehavior is

Through such child study,

the teacher will work to remedy existing needs for the
child.

An important point to remember is that children

for whom detailed studies are necessary have spent time
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time getting that way and they will need much time and
help to make adjustments.

Finally, if child study is to

be adequate, it requires constant follow-up and evaluation.

CHAPTER IV
UNDERSTANDING CHILDREN THROUGH CREATIVE AND
EXPRESSIVE ARTS AS PROJECTIVE TECHNIQUES
While many projective techniques require special
training and should be used only by trained personnel,
the classroom teacher needs a reasonable understanding
of them.

In the first place, since the newer psychologi•

cal techniques and terms are used in current magazines
and newspapers, every educated person is expected to know
about them.

Second, the teacher may work more effectively

with the specialist helping the child if she has some
understanding of the techniques he is using.

Third, the

teacher should learn how these methods may be effectively
adapted for classroom use (27:286).

Projective techniques

are diagnostic in that the child reveals his feelings in
whatever media of expression he is using.

These projective

and expressive techniques also have therapeutic or mental
health values because the child releases tensions and works
out his problems as he creates.

In the remainder of this

chapter some of the creative and expressive arts will be
discussed.
B.2!!,-playing. puppetry, and creative drama.

These

are natural ways for children to act out as well as talk
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out their problems.

Small children are used to acting out

problem scenes in playing house, playing school, or acting
out stories.

Problems of vital interest to the class should

be selected for role-playing.

While role-playing, children

gain insight into the problems of themselves and others
while the teacher learns something about the thoughts and
feelings of those playing the roles.

Through puppets,

children can release feelings of hostility without having
feelings of guilt.
Art.

This type of creative expression has thera-

peutic value because the child is able to externalize his
feelings, releasing his tensions and working out his problems.

Clay modeling seems especially suitable as a safe

way to express hostilities and resentments.

If a certain

theme is repeated many times in the child's painting, the
teacher may conclude that it is significant to the child,
but he should not jump to conclusions as to what that
significance is.

Music ,ms.

dance.

This avenue of expression can

also help the teacher gain information about the child.
Rhythmic movements can help a child feel relaxed and often
helps to relieve tension.

Creative writing.

This can be used at all grade
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levels to give pupils an avenue of expression and to help
others have a better understanding of him by means of what
he has written.

Diaries, autobiographies, stories, and

letters are all included in this technique.
Unfinished stories,
dren•s wishes.

picture interpretation, mil·

Children often express themselves more

easily and adequately when oral expression is used because
they are not burdened with the mechanics of writing.

In a

friendly, accepting classroom the child may talk freely,
clarifying what he believes, desires, or values.

CHAPTER V
THE MENTAL HYGIENE APPROACH TO TEACHING
What can the school do to promote and safeguard the
mental health of children?

Educators and psychologists

are encouraging schools to adopt the mental hygiene approach to teaching because of the following assumptions:
1. The development of a child's personality is
as important as the mastery of subject skills.
2. Each child is a unique personality with problems peculiar to his own personality and environment.
3. The classroom in which the child spends a large
portion of his time should be a pleasant, friendly,
wholesome place in which his interests, aptitudes, and
abilities are given every opportunity to develop fully.
4. Whenever possible, the child should be given a
curriculum in which he will experience many opportunities for success.
5. To deal with a child adequately, the teacher
must discover why the child acts as he does. Anti•
social acts may have deep roots. Therefore, a teacher
should probe for basic causes before taking remedial
action. Such action should not only be corrective but
also therapeutic (28:16).
Education should make positive contributions to
the personal adjustments of students.

Through school ex-

periences, students can develop attitudes, insights, and
skills which enable them to meet life problems more integratively and with a minimum of preventable anxiety.
The aims of education and mental hygiene are basically the same, namely, the development of persons who
can live effective and satisfying lives in society • • . .
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The school has two responsibilities for mental
hygiene. One task is to rid itself of practices that
contribute to pupil maladjustment, and to provide resources to discover and help pupils already in difficulties. The school's duties are not limited to such
negative virtues, however. A greater need is to insure that education will be a positive and constructive influence in the life of every student. All functions of the school, including the curriculum, provision for individual differences, the handling of conduct problems, and individual guidance can be made to
contribute to these ends {30:552).
Some of the factors t-vhich influence the mental
health of students are the personality and adjustment of
the teacher, the teacher-pupil relationships, the interpersonal relationships of students with peers, the school
curriculum, the handling of classroom problems.
Effect of teacher's personality.

Among the many

factors--curriculum methods, buildings, teaching materials,
community, pupils--that influence the classroom atmosphere,
most important is the teacher.

More than his knowledge of

methods, the teacher's personality determines the rate and
direction of his pupils' growth because school contacts are
continuous and intimate.

The teacher's personality has a

pronounced effect on the shaping of the pupil's present
behavior and setting the course for future developments.
Classroom atmosphere modifies the pupil's attitude toward
himself and his relations with others.

To be conducive to

good personality growth, the classroom should have an atmosphere of friendliness, cooperation, and joy in living.

31
Children and teacher should work together in a democratic
spirit.

The classroom climate is wholesome when the

teacher has some of the following traits:

fairness,

dignity, warmth, accepting, understanding, and a sense of
humor.

Everything the teacher says and does or fails to

say and do modifies the behavior of students in the classroom.

Thus the adjustment of the teacher has an influence

on the classroom atmosphere.

When the teacher maintains a

classroom atmosphere in which students gain a sense of
security, he is contributing to sound emotional health.

Pupil-teacher relations.
great effect on mental health.

This relationship has a
A good teacher-pupil rela-

tionship is an intangible quality, easier to recognize than
to define.

The teachers who have good relationships with

children usually maintain sufficient firmness to provide
security and guidance but enough freedom to permit growth
of initiative and self-respect.

These teachers pay more

attention to students as individuals, are more aware of
their needs and personalities, and have more respect for
them as persons.

Teacher and pupil should have mutual

respect for each other.

The pupil's sense of security,

freedom from tension, resourcefulness, and seeking of
social recognition are affected by the teacher's behavior.
The teacher should encourage children to develop standards
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appropriate to their own abilities and needs.

The child

can move toward self-improvement more effectively when he
feels that he is understood and accepted by the teacher
(27: 182).

Interpersonal relationships tl students

lfUh.

peers.

Schools can also contribute to mental health by improving
the interpersonnal relationships of students with their
peers.

Learning to live with other people is one of the

major tasks

or

psychological development.

This relation-

ship with peers may have a greater effect on the pupil's
life than most of the academic things he learns from
school.

Students have an opportunity to learn interper-

sonal adjustments through group projects, committee work,
class discussion, school clubs, and athletic teams (30:557).

Mental health~~ school curriculum (27:185-206).
The school curriculum embraces all of the experiences provided the child in school.

The curriculum should be broad,

affording the child a chance to try out his abilities and
learn to know himself.

The curriculum should be realistic,

preparing children to cope with their environment.

The con-

tent of the curriculum should be kept flexible even though
basically it provides a solid core of skills and knowledge.
It is important that teachers adapt the curriculum to fit
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individual needs, thus eliminating the frustrations and
conflicts caused by failure •
. . • Students adjust to school failure by many different mechanisms. The adjustments perhaps least harmful to mental health are made by rationalizing which
belittles the value of school and blames failure on
the teachers, and by compensating through satisfactions
obtained outside of school. Such adjustments preserve
the integrity of the student's personality to the detriment of his education. In other instances, the adjustments are less fortunate. Withdrawn, self-blaming,
and anxious attitudes may be evoked which persist into
adult life. Or the pupil becomes hostile and aggressive against the adult-governed world which denies him
legitimate satisfactions. Although delinquency is
caused by very complex patterns of cultural factors,
inflexible schools play their part in its development.
Studies consistently show that more than a random
share of juvenile delinquents are truant, are retarded
in school, or are deficient in tests of achievement

(30:560).

With a general philosophy of curriculum as background, an analysis of curricular offerings under traditional subject-matter headings may clarify the implications for mental health of different kinds of experience.
Reading, communication arts, social studies and science,
arithmetic, art and music, and physical education all provide opportunities for the advancement of mental health.
Reading is an important part of the school curriculum; success or failure in this area has a profound effect
on the student's mental health.

Hazards in learning to

read are great; emotional factors are often involved.

Use

of interesting materials of suitable maturity and interest
level is helpful.

_J
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Children need reasonable facility in the communication arts to be socially accepted.

Likewise, adequate

social adjust is needed for natural and effective communi•
cation.

Children can be more spontaneous and creative in

an accepting classroom atmosphere.
Social studies and science provide an excellent setting for developing satisfactory social adjustments.

The

classroom itself provides practice in social relations.
The child can learn to respect his fellows and can identify his welfare with that of larger groups.

In these ways,

children learn how men live and solve their needs.
Arithmetic can be fun to learn when it involves real
people and things in the child's life.

If the child is

taught when he is ready and without undue pressure, he can
gain a feeling of self-respect and accomplishment through
learning arithmetic.
Art and music help the child enjoy the world in
which he lives.

These have been discussed in Chapter IV.

Physical education helps the child attain emotional
~aturity because a healthy body makes it easier to maintain
a healthy mind.

The choice of skills to be taught should

have some relations to possible use in later life.

Indi-

vidualization of instruction is important in this area so
that children can experience success.

Strenuous exercise
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provides a safe outlet for feelings of aggression.

Better

social adaptation is a desirable by-product of physical
education activities.
Thus, the flexible curriculum can serve as a positive influence in the personal adjustment of students.
It can promote effective and satisfying social adjustment.
Child-centered classroom problems.

Many classroom

problems may have a happy solution by the application of
mental hygiene principles.

One problem common to many

children is that of school entrance.

It is important that

children are prepared for this event in order to avoid the
experience of frustration and failure.

Pre-school clinics

and school visits by the child might help in the preparation.

The teaching routines and directions at the begin•

ning of school should be simple, with the teacher recognizing each child as an individual.
Being new to the school can be a problem if the child
is not helped to feel at home.

The teacher should encourage

the children to make friends with and accept the new student.

It is also important to determine proper placement

for the student so he does not have to be changed after he
has begun to get acquainted.
Sometimes returning to school after illness becomes
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a problem.

The return to school is easier if the class

has been writing letters keeping the student informed of
their activities.

Requiring only the necessary make-up

work is also helpful.
The problem of truancy usually means that the child
needs assistance with his problems.

Perhaps instruction

needs to be more individualized to suit his needs.
Cheating may have some of the following causes:
excessively high rewards for success, extreme condemnation
for failure, goals may be too difficult to achieve, or
peer group expects this behavior.

The treatment depends

upon the causes, which are complex.
To help the child solve some of his problems, it is
important that he learn the facts about himself.

In this

way he can think logically about his goals and relate them
to his abilities.

Emphasis should be placed on self-direc-

tion, self-understanding, utilization of potentials, and
acceptance of responsibility for actions.
In conclusion, it is important to understand that
for emotional maturity and intellectual competence, children need freedom to grow.

If the child is to be an inde-

pendent, mentally healthy adult, he needs to have freedom
to find himself and grow, to learn to make choices, to set
his own directions, to follow his own interests, to work
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at his own level and in his own way (12:20-22).

The role

of the teacher is to provide and encourage this freedom.

CHAPTER VI

SUMMARY AND CONCLUSIONS
While man has learned much about controlling the
physical world, he still has much to learn about improving
his personal and social life.

As a result, mental health

is a problem of prime importance.

The growth of mental

health is a positive quality taking place in association
with intellectual and emotional development and, therefore,
is a function of the school.
Basic to any elementary school mental health pro-

gram is a thorough understanding and use of the principles
and concepts of child growth and development, including
physical, intellectual, emotional, and social development.
The concept of readiness means that there is an optimum
time for introducing different learning activities.

The

most effective teaching can be done if these optimum times
can be recognized.

Because of individual differences,

readiness for a particular subject or activity varies
within children for different functions.

The concept of

developmental tasks is closely related to readiness.

Mid-

dle childhood is characterized by three great outward
pushes:

the thrust out of the home into the peer group,

the physical thrust into the world of games and work, and
the mental thrust into the world of adult concepts, value
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systems, and communication.

Growth toward emotional ma-

turity is based on proper mastery of the tasks appropriate
to the various stages of development.

Emotional problems

beyond the normal show themselves in some of the following
ways:

discipline problems, inappropriate emotional expres-

sions, strong anxiety, loss of contact with reality, overstimulati.on, excessive talkativeness, being withdrawn, and
being sullen.
Adjustment mechanisms are the devices used when
people cannot reach goals by direct methods such as rational
problem solving.

Some mechanisms allow the individual to

retreat, avoiding a difficult situation, while others cause
the individual to attack an activity with greater effort.
All of the adjustment mechanisms are concerned with reducing emotional tensions, satisfying motives, and resolving conflicts.

Whether an adjustment mechanism is so-

cially acceptable or not often depends on the degree to
which it is used.
The classroom teacher must develop skill in observing and analyzing student behavior in order to know
when an incident is significant.

Common methods used for

individual study are tests, observations, conversations,
home visits, parent-teacher conferences, and peer evaluations.

If child study is to be adequate, it requires con-

stant follow-up and evaluation.

Creative and expressive
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arts help the child to express his feelings.

Teachers

must be aware that there is no clear-cut way of categorizing children.
In order to have a school program designed to produce optimum mental health conditions for children, the
teacher must have a good understanding of children.

Each

teacher must work out for himself the kind of relationship with children that will help the child as well as the
teacher feel comfortable and adequate in school.

There

must be an emotional atmosphere which permits children
to express their feelings about school, the teacher, and
the home.

Once these negative feelings are out in the

open, their strength will often be lessened.

Expressing

negative feelings is not destructive but suppressing them
and allowing them to grow is destructive.

The personality

of the teacher, more than his methods or materials, influ~
ences the rate and direction of his pupils' growth.
The school curriculum should be realistic and interesting, preparing children to cope with their environment.

It should be flexible to fit individual needs while

still providing a solid core of skills and knowledge.

Ex-

cellent opportunities for personality growth are provided
through physical education courses, the arts, and human
relationships.
The teacher can do much to help children experience
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a way of life that will allow them to grow effectively
toward social, intellectual, and emotional maturity.

This

can be done by conserving the mental health that many already enjoy, by recognizing the first symptoms of mental
illness and preventing further progress toward breakdown,
and by helping to restore those who are not so completely
maladjusted as to need the help of a psychiatrist.

The

school should assume some responsibility in referring to
specialists the seriously disturbed child so that early
treatment may effect a cure.
It is important that the student be provided with
facts about himself and his environment so he can think
logically about his goals and relate them to his abilities.
Emphasis should be placed on self-understanding, selfdirection, utilization of potentials, and acceptance of
responsibility for actions.
The teacher's mental health goal is to help the
child satisfy his fundamental needs through the curriculum
offerings, through helping him solve his developmental
problems effectively, and through evaluating and accepting
cultural patterns.
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